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Overview 
Over 30 years of research shows that when families support student learning and healthy development, students are more likely to earn high grades and test scores, enroll in higher level programs, attend school regularly, show improved behavior, and develop better social skills.   Additionally, when families, schools and communities partner in promoting learning and healthy development for all children, schools thrive and student outcomes increase (Henderson & Mapp, 2002).  

The Illinois State Board of Education (ISBE) along with many districts and schools across the state recognize the important role families play in supporting children’s learning and healthy development.   However, district and school personnel have reported that they need additional support in how to work more effectively with parents.  In response to this need, ISBE:Meaningful Family Engagement is based on the premise that parents, educators, and community members share responsibility for youth development.  It is fostered through a deliberate process and embraced throughout the school community. It empowers adults to jointly support student growth  address barriers to learning and is mindful of diverse school-communities and responsive to student and family needs.


· developed an agency-wide vision for family engagement;
· developed a framework and several tools to help school and districts think about how they can create meaningful partnership with families;
· dedicated an entire day to family engagement at the 2015 ESEA/NCLB Conference; 
· identified family engagement as a focus area for Foundational Services in 2015; and
· developed professional development and tools that align with the newly developed framework.

ISBE will continue to allocate resources to support professional development providers as well as district and school personnel as they build and or strengthen their partnerships with families.

Purpose
This Family Engagement Foundational Services Facilitator Guide was designed to provide additional guidance and resources to professional development providers as they prepare for and deliver this training.

How to Use the Facilitator Guide
The Facilitator Guide includes a description, information on intended audience, expected outcomes, a facilitator’s checklist, and guidance on the preparation and delivery of all content and activities.  Any handouts needed for the facilitation of learning during the training will be accessible at www.iarrs.org.  

Citations
Henderson, A., & Mapp, L. K. 2002. A New Wave of Evidence: The Impact of School, Family, and Community Connections on Student Achievement, Annual Synthesis 2002. Austin, TX: SEDL. 




Facilitation Process 	
Area Coordinators and Regional Office of Education (ROE) Service Providers will be expected to intentionally foster a supportive and resource rich learning environment during this training by promoting inclusive practices that encourage participation.  

Inclusive Strategies may include:
· Ice Breakers
· The use of name tags/tents to easily identify participants by name
· Establishing group norms that include respect, listen for understanding, and other inclusive practices
· The use of inclusive language (e.g., Do others have additional thoughts or ideas that build upon Shelly’s contribution?)
· Modeling inclusive practices

Modeling Expectations
A facilitator keeps the group moving, and always towards its (not the facilitator’s) stated goals. By listening, observing and using intuition, a facilitator should be aware of individual needs and desires. While the group focuses on the task, the facilitator’s focus is not only on the process but also the people.

An effective facilitator must also hold certain values and attitudes. To be most productive, the group must share these same values. A facilitator should demonstrate the following values and attitudes help foster them in the group:

· Respect and Empathy: All ideas are important. No idea or individual is more important than another.
· Cooperation: Group members must work together to reach the group's goals. A facilitator cannot force individuals to work together but can create an environment for it to happen.
· Honesty: The facilitator and the group need to be honest and open about their feelings, values and priorities.
· Responsibility: The facilitator assumes responsibility for his or her actions, which ultimately affect the content, participation and process of the session. The group must assume responsibility for the solutions and their implications. 
· Flexibility: The facilitator will be sensitive to the needs of individuals and adjust the process and schedule as required.

Providing a Resource Rich and Supportive Learning Environment
This training provides a foundational level of support for facilitators in developing and expanding school-family partnerships.  This training is aligned to the Illinois State Board of Education’s Family Engagement Framework.   The framework includes principles and standards that establish a foundation for developing meaningful engagement with families.

In addition to this training there are a number of resources and supports available to facilitators.  Resources that align with the ISBE Family Engagement Framework can be found at www.iarss.org.  These resources bring together research, promising practices, and a consolidation of key program requirements to provide districts, schools, and families with tools to assist with the planning, implementation, and evaluation of family engagement practices. 

In addition to these resources, facilitators are invited to participate in monthly update sessions.  These sessions provide participants an opportunity for deeper discussion around shared experiences and expertise related to family engagement.  Attendance for the monthly update sessions is expected.  The sessions will focus on special topics that are relevant to this work and updates on new resources/tools will be provided.  In addition, new training modules may be delivered during these meetings.  Call-in sessions are held on a monthly basis.  To learn more, access the calendar for the family engagement monthly update sessions at www.iarss.org. 

Integrating Adult Learning Practices
Part of being an effective facilitator involves understanding how adults learn best (Lieb, 1991). Adult learning is a theory that holds a set of assumptions about how adults learn. It emphasizes the value of the process of learning. It uses approaches to learning that are problem-based and collaborative rather than didactic, and also emphasizes more equality between the teacher and learner.

There are some similarities in the adult and child classroom, although adults generally have distinctly different motivations to engage in learning.  Adults are generally more:
· internally motivated and self-directed
· bring life experiences and knowledge to learning experiences
· goal oriented
· relevancy oriented
· practical
· like to be respected

The adult learning model (Knowles 1978) reflects these differences from traditional teacher-centered models of child and adolescent education. Facilitators should be familiar with the adult learning theory as a foundation to develop effective lessons and delivering them in a manner best suited to the learner. 

Adult learning theory is founded on the principles that effective training is:
Relevant – The content and activities should be relevant to the experience or intended experience of the adult learner. Whereas children and adolescents will attempt to learn content isolated from its application, adults learn best when they see the relevance of the taught concept to their experience.
Engaged – The adult learner retains knowledge and concepts more readily if they are engaged in the process of discovery and exploration rather than being the recipient of information. 
Active – The learning process should be active and replicate, as closely as possible, the environment within which the skill or knowledge will be applied. Rather than memorizing code sections, adults would retain and apply knowledge more effectively if they worked to discover the content, and then were able to practice its application in a simulation or scenario.
Learner-centered – The traditional classroom taught concepts and prepared participants to pass tests and other measures of their progress. Unfortunately, the participants’ retention of that knowledge was often nominal beyond the confines of the class. The emerging intent of the training is to produce the most effective outcomes possible; to see learners apply skills in a real-world setting. The focus on the learner acquiring knowledge is a critical step in effective training.



Facilitating from an Asset-Based Perspective 
Facilitators are strongly encouraged to utilize an asset or strength-based approach during the training.  Participants have a wealth of experience and skill sets that can be leveraged to advance their learning, as well as the learning of the facilitator.  It is important to not only acknowledge the participants as valuable resources, but to also utilize the collective group to further each other’s thinking and produce innovative and effective solutions to address problems.  

Examples of phrases or questions that promote an asset or strength-based approach include:

· Let’s see what the group thinks about the challenge you have encountered.  Does anyone have any suggestions that may help resolve this issue?
· It sounds like your team has a lot of experience in….  Can you share with the larger group the process your team used to…?

Facilitating from an asset-based perspective helps promote self-efficacy and participants may begin to link their personal assets to those assets in a school, community and beyond.  Most importantly, working from an asset-based perspective helps a group drive the development process themselves by identifying and mobilizing existing, but often unrecognized assets and thereby responding to and creating local opportunities.  For instance when a school starts to ask what can parents offer as opposed to what they need, there is a greater opportunity for families and schools alike to build valuable partnerships. 





















Training Overview
This training purpose of the training is to increase school and district teams ability to engage families from diverse backgrounds in meaningful and effective ways that are linked to student achievement and school improvement planning.   It is designed to promote personal development, improve communications, interpersonal relationships, group dynamics, team development and intergroup relationships so that team can work effectively in cross-cultural situations.  

Expected Outcomes
		

	Family Engagement

	Family Engagement Framework – Knowledge level targets

	I can summarize how family engagement is mutually beneficial to all stakeholders.

	Family Engagement Reasoning/Skills

	I can demonstrate how to utilize the Family Engagement Framework.


	Family Engagement Resources and Materials

	I can identify and share resources and materials that align with the Family Engagement Framework.

	I can access the research related to the ISBE Family Engagement Framework 


	I can locate the legislative requirements related to Family Engagement.












Facilitator’s Checklist 
· Preparation
· Read the following:
· Family Engagement Framework Guide
· Family Engagement Facilitator Guide for Building Cultural Competency
· Read the agenda and facilitator’s notes for each activity
· Review the PowerPoint
· Review handouts for selected activities
· Make photocopies for handouts
· Gather materials needed
· Make table tents of family engagement definition

· Materials Needed
· PowerPoint presentation
· Internet Connection
· LCD Projector
· Speakers
· Laptop
· Chart Paper
· Markers
· Name Tents
· Table Tents of family engagement definition

· Handouts
· Please make sure these materials are printed or accessible electronically.
· Pre and Post Surveys
· ISBE Family Engagement Framework Guide (or view electronically)
· Johari Window Handout
· For Each and Every Child Handout


















Building Cultural Competency Training
 Agenda 

	7 minutes 	Welcome and Introductions

20 minutes	FE Foundational Services

5 minutes	Norming Activity

5 minutes	Evolution of Family Engagement

8 minutes	Framework Overview  

5 minutes	Understanding Cultural Competency and Its Role in Family Engagement  

20 minutes	The Johari Window 

10 minutes	Impact of Bias on the Collaborative Approach to Family Engagement  

5 minutes 	Building Effective Teams  

20 minutes	Connecting to the Principles and the Continuous School Improvement Process 

10 minutes	Resources  

5 minutes	Post-Survey and Closing Statements  





















Preparation 
· Read the Family Engagement Framework Guide and review the PowerPoint and all activities for this training.
· Practice delivery of content. 
· Make sure the room is welcoming. 
· All handouts, snacks, post-it notes, name tents, table tents with family engagement definition, markers and other amenities are on the table(s).
· The seats are positioned so that everyone can see their teammates and easily move his/her chair to see the screen.  
· Write “Parking Lot” on flip chart paper.  
· Have multiple sheets of chart paper available to take notes.
· Encourage districts/schools to register/attend as teams.

Registration 
· Provide name tents
· Provide handouts/materials

Pre-Training Activities
If possible, individually:
· Welcome each participant before the training begins. 
· Introduce self.
· Share logistics (e.g., location of restrooms, materials, etc.).
· Share pre-post survey.  Explain that these are the targets for the One Day Training.  Ask them to only complete the “pre” column.  Explain that the purpose of this pre-post survey is to examine individual growth. 
· Ask participants to sit with their district/school team.

If it is not possible to individually greet and share the above information, facilitators should allow additional time in the agenda to deliver the pre-training activities to the whole group.

















Building Cultural Competency Training

Welcome and Introductions (Total time: 7 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	5 min
	1
	
	Make sure this slide is showing when participants walk in the room

	1 min
	2
	Welcome participants, share the purpose of the day’s training (reference the content on the slide)

Introduce self and other trainers (if applicable), thank host (if applicable) and welcome participants

Provide the name and background information of the trainer(s)

If you have not already done so:
· Ask participants to enter their responses in the pre/post survey.  They should only complete the “pre” column 
· Share location of restrooms
	

	30 secs
	3
	These are the expected outcomes for today’s training.  

(Read aloud “Expected Outcomes” from slide)

They are identical to the pre-post survey items.

	

	30 secs
	4
	(Read aloud “Expected Outcomes” from slide)

(Make sure to identify in the agenda when the break and lunch is planned.)
	



Family Engagement and Foundational Services (Total time: 20 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	15 min
	5
	
	Switch over to the Foundational Services slides.  You can access them online at: (http://iarss.org/?page_id=1173)  

Use the notes in the slide to guide you through the talking points.   








Norming Activity (Total time: 5 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	5 min
	6
	· In order for this group to gain the most from this professional development experience, we need to ensure a safe learning environment.  Characteristics of a safe learning environment include: listen for understanding, respect each other, talk from your own experience, silence your cell phones, and refrain from using put-downs of yourself or others, etc.  Note: You may want to already have these characteristics written on chart paper. 
· What are some additional needs that you may have in order to fully participate in group activities or discussions? Add these to the chart paper.
· This list of “needs” is also referred to as group norms.  Is everyone agreeable with these norms?  

(You may wish to add an expectation about using the “Parking Lot” for questions that cannot be immediately addressed. Refer back to these group norms as needed.)

· Although most of you are attending as teams and may already work well together, it is important to establish and revisit your team norms to ensure that everyone has the same expectations for how to behave and move the work forward.  Revisiting norms is especially important when circumstances change (e.g., there is a change in the team’s purpose/function, a new member joins).
	Make you have a blank piece of chart paper and marker. 








Record participants responses on the chart paper.   





Evolution of Family Engagement (Total time: 5 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	30 secs
	7
	The first question, we want to tackle today is why do we partner with families?  There are a number of reasons.  Let’s start with the research.

Studies continue to show that regardless of socio-economic background, students with involved parents are more likely to earn high grades and test scores, enroll in higher level programs, attend school regularly, show improved behavior, and develop better social skills (Henderson & Mapp, 2002).
	

	30 secs
	8
	Research also shows that schools strong on the five essentials are ten times more likely to improve student learning than schools weak on the fives essentials.  One of key components is having involved families.
	

	1 min
	9
	Not only does research support home-school partnerships, but legislation does as well.

While parents are mentioned over 300 times in various part of the No Child Left Behind Act, only Section 1118, Title I of the Act is devoted solely to parental involvement, and if implemented effectively, provides the core elements that incorporate many of the other parental involvement provisions of NCLB. 

Other pieces of legislation that include significant requirements related to parental involvement include:
 
Title II Preparing, Training, and Recruiting High Quality Teachers and Principals;
(Facilitator Note: Title II holds schools and districts accountable for improving students' academic performance by ensuring that educators have appropriate qualifications.) 
Title III Language Instruction for Limited English Proficient and Immigrant Students; and
(Facilitator Note:  Title III directs 95 percent of its funds to the local level. School districts must ensure that all teachers of language instruction for limited English proficient (LEP) students are fluent in English and any other language used in the program, including written and oral communication skills.) 
Title IV 21st Century Schools.
(Facilitator Note: Title IV describes requirements for programs to prevent school violence; prevent illegal use of drugs, alcohol, and tobacco by young people; and foster a safe and drug-free environment that supports academic achievement.) 

In addition, the Individuals with Disabilities Education Act (IDEA), which ensures the basic rights and protections for children with disabilities, also includes rights of parents, especially in regards to their involvement in the decision-making process.

Of all the grants in the consolidated application, Title I has the most legislation and resources dedicated to engage families in meaningful ways.  
	

	30 secs
	10
	Over the years, there has been a shift from parental involvement to family engagement.  A large part of the shift is recognizing the dynamic roles adults play in students’ lives.  These critical stakeholders include grandparents, aunts, uncles, older siblings etc.  
 
PARENT INVOLVEMENT refers to parent participation in the systems and activities in ways that support them as the primary educators, nurturers and advocates for individual children and for all children enrolled in a school/district.  Parent involvement refers to opportunities for parent participation in a variety of program activities that support child and adult development, including policy and program decision making.

FAMILY ENGAGEMENT refers to ongoing, goal-directed relationships between staff and families that are mutual, culturally responsive, and that support what is best for children and families both individually and collectively. Staff and families share responsibility for the learning and development of children, the progress toward outcomes for children and families, and for parent involvement in the program. Parent involvement is a part of this larger construct of family engagement.

(Facilitator Note: Read the delineations between parental involvement and engagement on the slide.) 
	

	1 min
	11
	Some of this shift has also been reflected throughout legislation.  Since the passage of the Elementary and Secondary Education Act (ESEA) in 1965, parent involvement (which has been expanded to include family engagement) has been recognized to be a component of social justice, equity, and quality education, but often an elusive and erratic component of ESEA and federal policy. For instance, the original ESEA Title I did not contain any parental involvement provisions, but was fundamentally a school-based bill designed to provide financial assistance to low-income school districts and to advance integration. Over the years and through seven reauthorizations, parental involvement has taken on many shapes and forms, from collective organizing, decision making, and training parents in working with their children, to promoting parental choice.
 
What lessons can be drawn from the 40-year history of Title I parental involvement and other legislative areas that might inform policy in the current educational and political debates and might guide schools and districts in their current practices? The one historical constant is the research and practice reiterating the link between family engagement and better outcomes for students and their respective schools. (Bryk, Sebring, Allensworth, Luppescu, & Easton, 2010; Gold, Simon, & Brown, 2002; Henderson & Mapp, 2002; Nye,Turner, & Schwartz, 2006).
	

	30 secs
	12
	ISBE has defined family engagement as follows:
Meaningful Family Engagement is based on the premise that parents, educators, and community members share responsibility for youth development.  It is fostered through a deliberate process and embraced throughout the school community. It empowers adults to jointly support student growth and addresses barriers to learning and is mindful of diverse school-communities and responsive to student and family needs.
	

	30 secs
	13
	There is no magic bullet to the work.  Unfortunately, a number of districts and schools have approached family engagement in a random and piecemeal way, often times leading to family engagement efforts that are fragmented and marginalized, resulting in less than desirable outcomes. There is now emerging evidence that when districts and schools develop systemic structures that strategically encourage meaningful family and community engagement as an integral part of school improvement efforts, there is significant impact on student learning and how schools function (Blank, Berg, & Melaville, 2006; Bryk, et.al, 2010, and Marschall, 2006).However there are three main tenets that guide the success of how it is implemented. The first tenet is that it is systemic.  

Family engagement is seen as a core component of educational goals at every level of the system: national, state, intermediate service agencies, district, school classroom, home, and community.
	

	15 secs
	14
	Family engagement efforts are integrated across all educational areas and linked to student learning and healthy development.
	

	15 secs
	15
	A long-term commitment to family engagement by leadership is backed with adequate resources and infrastructure support. 
	



Framework Overview (Total time: 8 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	1 min
	16
	ISBE, along with many Illinois educators, recognizes the potential impact family engagement can have on student learning and healthy development.  That being said, a number of educators have expressed that although they want to work with families from diverse backgrounds and cultures and develop stronger partnerships, they don’t always know how to go about the work.  Districts and schools have asked for more guidance on this topic and access to trainings and coaching on family engagement practices and resources.

In response to this need and the limited professional development opportunities in this area, ISBE has committed to allocating resources to support home-school partnership.  ISBE began to address this need by working across all divisions throughout the agency to develop a common vision and framework for family engagement.
	

	1  min

	17
	The Family Engagement Framework Guide (Guide) was developed by an ISBE cross-divisional team, in partnership with the American Institutes for Research as well as the Academic Development Institute. The development of this guide was a collaborative effort to bring together research-based practices, legislative requirements and provide resources that integrate family engagement into the school improvement process. This tool is for school districts and schools to use in developing and expanding school-family partnerships to support student learning and healthy development. 

The team looked at other frameworks.  While these frameworks had their strengths, the ISBE framework that was developed most reflects the context and needs of Illinois schools and districts.   

The Framework goes beyond compliance and encourages a systemic and integrated approach to family engagement.  In addition, it includes research-based practices and promotes the engagement of families throughout all aspects of school. 
	

	1 min

	18
	ISBE spent a significant amount of time reviewing, analyzing, and synthesizing research on family engagement, giving more weight to more rigorous studies that demonstrated a statistically positive relationship between the practices and student outcomes. During the review process, it became apparent that there were some overarching themes or principles in which family engagement could be organized. The team determined that the following principles had more significant bodies of evidence: Developing a Family Engagement System, Building a Welcoming and Supportive Environment, Enhancing Communication, and Including Parents in Decision Making. These became the foundation for the Framework. 

Best practices across each principle are ongoing, not hierarchical, and can overlap with other principles.  For example, establishing relational trust with families is a key component of building a welcoming and supportive environment.  Likewise, relational trust is also essential to empowering parents to be involved in decision-making processes and building their capacity to support learning and healthy development.
	

	4 mins
	19
	The components of the framework including the following: an overview, a research review, standards, legislative requirements and a matrix that pulls everything together in an integrated way. We’re going to briefly go over these components.

(Ask the group to refer to page 7 of the ISBE FE Framework)
The Overview provides a snapshot of the Framework and how districts and schools can engage families in supporting learning and healthy development. The overview begins with a visionary paragraph that describes family engagement and highlights that family engagement is not solely about activities but encompasses systems, practices, and policies that support family engagement efforts for the purpose of improving student learning and healthy development. Included in the overview is an introduction to why family engagement is important, where it takes place, and how some of the more significant evidence-based practices are organized under the following themes or principles: Developing a Family Engagement System, Building a Welcoming Environment, Enhancing Communication, and Including Parents in Decision-Making. The overview also highlights that the evidence based practices are ongoing, not hierarchical, and can overlap with other principles. 

(Ask the group to refer to page 9 of the ISBE FE Framework)
The Research Review is organized by Principle and is the basis for the framework and best-practices included in the standards.  Although there is additional research that aligns with the principles, this provides a quick reference point for districts and schools.

(Ask the group to refer to page 19 of the ISBE FE Framework)
This Standards of Effective Practice provides more specific guidance to educators, families and communities as they plan, implement, and evaluate family engagement strategies. The best practices outlined are organized under the 4 principles and are more global in nature and all-encompassing vs. specific to a certain population or federal/state requirement. 
Although these Standards of Effective Practice are helpful in providing guidance on how to engage families, they do not 
adequately address what content districts/schools should engage families around.  The Integrating Family Engagement Matrix component brings together all of these pieces. 

( Ask the group to refer to page 25 of the ISBE FE Framework)
The Integrating Family Engagement Matrix attempts to integrate family engagement best practices and legislative requirements with the work that is occurring across all aspects of building effective schools and as part of the continuous improvement process. This document specifically provides guiding questions for districts/schools to consider as they jointly plan, implement, and evaluate family engagement strategies across each of the 8 Essential Elements (Comprehensive Planning, Curriculum, Instruction, Assessment, Leadership, Conditions for Learning, Professional Development, and Family and Community). 

(Ask the group to refer to page 33 of the ISBE FE Framework)
There are a number of legislative requirements in place through Title I, Title III, IDEA, and the IL School Code. The Legislative Requirements/References component expands upon the required family engagement activities outlined in the Integrating Family Engagement Matrix component of the Guide. The Legislative Requirements are organized by the 8 Essential Elements and the citations for the specific laws and regulations follow each requirement.  It is important to note that the requirements highlighted in the Guide are not all inclusive and the actual pieces of legislation should be referenced. 

( Ask the group to refer to page 37 of the ISBE FE Framework)
The Summary, Future Implications and Field Notes section stresses the importance of integrating family engagement with the continuous improvement process to ensure the work is goal-directed, positive, culturally responsive, respectful, systemic and comprehensive. In addition, this section points out that there are multiple pathways for engaging families and that regardless of the pathway chosen, activities should fit the unique context of the community. This component goes on to highlight how two different communities are approaching family engagement. 
	Make sure you have a copy of the ISBE Family Engagement Framework on hand.  




Understanding How Cultural Competency and Its Role in Family Engagement  (Total time: 5 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	
	20
	(Hold: Segway)
	

	1 min

	21
	Cultural competence is a key factor in enabling educators to be effective with students and families from cultures other than their own. 

Cultural competence is having an awareness of one’s own cultural identity and views about difference, and the ability to learn and build on the varying cultural and community norms of students and their families. 

It is the ability to understand the within-group differences that make individuals unique, while celebrating the between-group variations that make our country a tapestry. This understanding informs and expands educational practices in culturally competent school buildings and districts.
	

	4 mins
	22
	School and district staff personnel need to be knowledgeable about the assets and funds of knowledge available in the communities where they work. They also need skills in the realms of cultural competency and of building trusting relationship with families. Families need access to knowledge about student learning and the workings of the school system. They also need skills in advocacy and educational support.

The research review in the ISBE Family Engagement Framework provides a greater context on how cultural competency is an essential part building meaningful the school-family partnership.  Let’s take a look at what the research says.  

Part of the work in building the family engagement system is to increase the capacity of school/district personnel and families to work together.  Data should be utilized to determine professional development needs pertaining to family engagement and family engagement strategies should be incorporated into professional development opportunities across all areas of focus. Of particular importance is assessing cultural biases and developing professional development opportunities to address them. Biases, even unconscious ones, by educators can discourage families from participating and harm any existing partnerships between educators and families (Barajas & Ronnkvist, 2007; Fram, Miller-Cribbs, & Van Horn, 2007).

Families will also present capacity building needs related to engagement that should be addressed. Research has found that parents’ personal self-efficacy has a significant impact on whether or not they will engage in activities that support their children’s learning and healthy development (Eccles & Harold, 1996; Grolnick et al., 1997; Sheldon, 2002; Bandura et al., 1996; and Shumow & Lomax, 2002). Personal self-efficacy refers to a parent’s belief that he/she has the necessary knowledge and skill sets required by the activity as well as the belief that it will result in positive outcomes for his/her child. Districts and school personnel can help build self-efficacy by promoting family assets, including their cultural and linguistic backgrounds.  

A major contributing factor on why families become engaged is a welcoming and supportive environment. According to research by Hoover-Dempsey, et al. (2005), a welcoming environment is one of the most influential indicators of family engagement. Schools that cultivate relational trust, actively reach out to families, respond to family and student needs, and give attention to cultural-sensitivity (all components of a welcoming and supportive environment) have higher levels of family engagement (Bryk, et al., 2010, Epstein & Van Voorhis, 2001).

Parents’ perceptions related to the time, energy, skills, and knowledge necessary to support their child’s learning have significant influence on parents’ decisions to become involved. Socio-economic backgrounds and family cultures and circumstances also play a role in involvement. Families experiencing circumstances in which resources are scarce, family values and priorities differ from the school system, and knowledge of school expectations and policies is limited face additional barriers to involvement.

Research has shown that when schools are responsive to family needs, they have higher levels of family engagement. Family engagement strategies should reflect careful consideration to the diverse populations served (Colombo, 2006) and give specific attention to family members’ time and their financial or educational limitations so that partnerships can form and thrive (Mantzicopoulos, 2003; McWayne et al., 2004). Likewise, in order for partnerships to cultivate, attention to cultural-sensitivity is necessary (Quiocho & Daoud, 2006; Wong & Hughes, 2006, Valdes, 1999). Districts and schools can improve responsiveness and parental involvement by: 
· learning about the children and families in their community; 
· utilizing a strength-base approach when responding to student and family needs; and 
· inviting parents from diverse background to participate in specific and targeted activities.
 
It is critical that programs use communication practices that are sensitive to the diverse language and cultural backgrounds of the families they serve. Sohn and Wang (2006) found that Korean born mothers, even those who spoke English well, had difficulty communicating with teachers face-to-face. Due to their strong reading and English grammar skills, their preference was to communicate with teachers through email or program letters. Rous et al. (2003) also found that families who do not speak English well may have difficulty understanding phone conversations as they are unable to rely on non-verbal cues. Lastly, DuPraw and Axner (1997) and Rous et al. (2003) found vast cultural differences in communication styles and nonverbal behavior across families in their studies. These differences, however, should not be viewed as insurmountable barriers. Awareness of cultural differences, as well as similarities, can help people communicate with each other more effectively.

A study on Conjoint Behavioral Consultation in which a structured, detailed, and collaborative approach (between schools and families) to decision making and intervention implementation was investigated, findings revealed the process to be effective in addressing various developmental concerns for at-risk children in Head-Start settings (Sheridan, Clarke, Marti, Burt, Rohlk, 2005). In addition, Walber, et al. found that when parents, teachers, administrators, and program developers collaborate in the development of parent involvement programs, student achievement significantly increased (1981). 
	



The Johari Window (Total time: 20 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	2 mins
	23
	The Johari Window is a simple and useful tool for understanding and training self-awareness, personal development, improving communications, interpersonal relationships, group dynamics, team development and intergroup relationships
 
Developed by American psychologists Joseph Luft and Harry Ingham in the 1950's, calling it 'Johari' after combining their first names, Joe and Harry
 
It is especially relevant to this training because of its emphasis on, and influence of, 'soft' skills, behavior, empathy, cooperation, inter-group development and interpersonal development.

Two main philosophical points back this tool:
1.) Trust can be built with others by disclosing information about yourself.
2.) With the help of feedback from others, you can learn about yourself and then choose what to do with that information.
Use of this tool supports value of self-disclosure as well as encourages giving and accepting constructive feedback. Effective teamwork and collaboration requires communication.

The Johari Window is also referred to as a 'disclosure/feedback model of self-awareness', and an 'information processing tool'

Represents information - feelings, experience, views, attitudes, skills, intentions, motivation, etc - within or about a person - in relation to their team, from four perspectives

Can also be used to represent the same information for a team in relation to other teams

There are two key terms to keep in mind, they are “self” and “others”.  
· ‘Self' - oneself, i.e., the person subject to the Johari Window analysis
· 'Others' - other people in the

There are four Johari Window Perspectives
1. Open area, open self, free area, free self, or 'the arena‘: what is known by the person about him/herself and is also known by others -
2. Blind area, blind self, or 'blindspot‘: what is unknown by the person about him/herself but which others know
3. Hidden area, hidden self, avoided area, avoided self or 'façade’: what the person knows about him/herself that others do not know
4. Unknown area or unknown self: what is unknown by the person about him/herself and is also unknown by others
	Pass out Johari Window worksheets. 



	
	24
	Quadrant 1 represents the ‘open self/area‘, 'free area‘, 'public area', 'arena‘.  It is also known as the 'area of free activity‘
· Information about the person - behavior, attitude, feelings, emotion, knowledge, experience, skills, views, etc – known by the person ('the self') and known by the team ('others').
· The aim in any team is to develop the 'open area' for every person, because when we work in this area with others we are at our most effective and productive, and the team is at its most productive too
· The open free area, or 'the arena‘ - the space where good communications and cooperation occur, free from distractions, mistrust, confusion, conflict and misunderstanding

Partner Pair Share:
With your partner answer the following question:
· In working with diverse teams, what kind of information is important to being shared in the open area?
Write your personal responses in the quadrant 1 of your Johari worksheet.  

	













Ask group to pair off.  Write the question on chart paper, if needed.


	
	25
	Quadrant 3 represents the ‘Hidden self' or 'hidden area' or 'avoided self/area' or 'facade'
· What is known to ourselves but kept hidden from, and therefore unknown, to others
· Represents information, feelings, etc, anything that a person knows about him/self, but which is not revealed or is kept hidden from others
· Also include sensitivities, fears, hidden agendas, manipulative intentions, secrets - anything that a person knows but does not reveal
· Relevant hidden information and feelings, etc, should be moved into the open area through the process of 'self-disclosure' and
· 'exposure process'
· Organizational culture and working atmosphere have a major influence on team members' preparedness to disclose their hidden selves
· The extent to which an individual discloses personal feelings and information, and the issues which are disclosed, and to whom,
· must always be at the individual's own discretion

Partner Pair Share:
With your partner answer the following question:
· What are the personal examples that you are willing to share that help to create trust?
Write your personal responses in the quadrant 3 of your Johari worksheet.  
	





















Write the question on chart paper, if needed.


	
	26
	Quadrant 4 represents the ‘Unknown self‘, 'area of unknown activity‘, 'unknown area'
· Information, feelings, latent abilities, aptitudes, experiences etc, that are unknown to the person him/herself and unknown to others in the group
· Can be prompted through self-discovery or observation by others, or through collective or mutual discovery
· Counselling can also uncover unknown issues
· Again as with disclosure and soliciting feedback, the process of self-discovery is a sensitive one
· Uncovering 'hidden talents' - that is unknown aptitudes and skills, not to be confused with developing the Johari 'hidden area' - is another aspect of developing the unknown area, and is not so sensitive as unknown feelings
· Team facilitators can create an environment that encourages self-discovery, and to promote the processes of self-discovery, constructive observation and feedback among team members
· The unknown area could also include repressed or subconscious feelings rooted in formative events and traumatic past experiences, which can stay unknown for a lifetime

Partner Pair Share:
With your partner answer the following question:
· What events or experiences might fill in the unknown box?
Write your personal responses in the quadrant 4 of your Johari worksheet.  
	






















Write the question on chart paper, if needed.


	
	27
	Quadrant 2 represents the ‘Blind self' or 'blind area' or 'blindspot‘: what is known about a person by others in the group, but is unknown by the person him/herself
· Could also be referred to as ignorance about oneself, or issues in which one is deluded
· Not an effective or productive space for individuals or groups
· Also include issues that others are deliberately withholding from a person
· The aim is to reduce this area by seeking or soliciting feedback from others and thereby to increase the open area, i.e., to increase self-awareness
· Team members and facilitators take responsibility for reducing the blind area - in turn increasing the open area - by giving sensitive feedback and encouraging disclosure
· Facilitators promote a climate of non-judgemental feedback, and group response to individual disclosure, and reduce fear
Partner Pair Share:
With your partner answer the following question:
· Who would you or wouldn’t you ask to help you see your blind spot?
Write your personal responses in the quadrant 2 of your Johari worksheet.  

Talking Points:
· Maximizing use of this tool includes constant self-monitoring in order to enlarge the Open Area, without disclosing information that is too personal. The Open area is a highly beneficial quadrant, as, the more your people know about each other, the more productive, cooperative, and effective they’ll be when working together. Teams work best when all members acknowledge and seek each other out for their strengths and support each other in areas of challenges and short comings.
· To enlarge the open quadrant, communication is key: self-disclosure (required thoughts, feelings, dreams, and goals) balanced with accepting feedback will allows others to build trust with you.
	

















Write the question on chart paper, if needed.




The Impact of Bias on the Collaborative Approach to Family Engagement (Total time: 10 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	30 secs
	28
	Thank participants for sharing.  

Now let’s take a couple minutes to look at how bias impacts the relationships.  
	Queue up and show the video, “A Failure to Communicate”

	2:28 minutes
	29
	Reflective Questions:
· What did you see and hear in the video?
· What kind of biases do you have?  How do think they impact your work?
· What kind of biases do you have?  How do think they impact your work?

Accepting that it’s only human to have bias’; it is relevant that we understand that when these bias’ reside in our ‘Blind Spot’ that they become detrimental to ourselves and others and our cultural responsiveness to one another. 

	Be careful to distinguish anyone assumptions in the video.  Cannot assume anything yet, just asking about observations.

Show the grid.

	7 mins
	30
	The most important way to counter unconscious bias’ is to CHOOSE to collect and reflect on feedback from what you believe is true. A well-known approach is to consider a logical progression from observable data to adoption of beliefs, called a ladder of inference…
 
As we look at the topic of family engagement, at which rung in the ladder are you checking in with yourself and others about the interpretation of the observable data and experiences. We are talking true SHARED MEANING or at least SHARED CLARIFICATION of MEANING. NO more assumptions. No more alphabet soup at IEP’s and 504’s (oops ;). 
 
In starting conversations regarding a systemic school issue, think about when parents feedback is included. It should be at the beginning. It should be in the middle. It should be before any actions are taken. Yes, it slows down decision making – at first. But as you create a culture in which decisions are made that include parents input, parents show up to share.
 
Ask clarifying questions, such as:
· What is the observable data behind that statement or belief?
· Does everyone that is impacted agree on what data applies and what it means?
· Could you share with me/others how your reasoning got to that conclusion?
· How did we get from that data to those assumptions/behaviors?
· When you said “[inference]”, did you mean “[my interpretation]”?

Reflective Questions:
1. At the last FE event/meeting, what was a bias held by yourself or your FE team?
2. What are YOU willing to share with others to increase your self-disclosure and open area? 
3. What kind of feedback are YOU willing to receive? And from whom? 
4. Sharing of information takes time and structure, what is your time and structure for personal sharing within FE?

If time allows, ask pairs to share and record their responses.

Family engagement requires people and people bring their own experiences, knowledge and skills known and unknown to the teamwork table. And when working with a group of diverse individuals, the question really isn’t about IF you have bias. It’s which bias’ do you have and how are you monitoring and managing them. 
	































Ask group to pair off and answer the following question in the pairs.  



 
Building Effective Teams (Total time: 5 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	2 mins
	31
	In building effective teams that include family members, there are a few things team leaders should keep in mind.

1. While self-sharing is critical, avoid ‘over-sharing’. 
a. "Self-disclosure," is defined as a give-and-take process that takes place between yourself and the people that you're interacting with. When you ‘tell’ others about yourself, the Openly viewed area expands vertically and hidden from view area shrinks. 
2. Be cautious in the way feedback is delivered. Cultural awareness is critical, as well as knowing if intended receiver(s) is open to receiving feedback*.
a. As your team offers constructive growth-oriented feedback in a palatable way, you may also notice how the openly viewed area expands horizontally, while again the blind area reduces.
3. When planned and facilitated with fore-thought, a process of ‘open communication’ like this one can offer team members to choose to put trust in each other. Skills such as active and empathic listening are supportive in this process. 

At first glance, the Johari Window may look like a complex tool, but it's actually very easy to understand with just a little effort. As such, it provides a visual reference that people can use to look at their own character, and it illustrates the importance of sharing, being open, and accepting feedback from others.

People who have a large Open Area are usually very easy to talk to, they communicate honestly and openly with others, and they get along well with a group. People who have a very small Open Area are difficult to talk to, they seem closed off and uncommunicative, and they often don't work well with others, because they're not trusted.

Other people might have a large Blind Area, with many issues that they haven't identified or dealt with yet. However, others can see these issues clearly. These people might have low self-esteem, or they may even have anger issues when working with others.

Behaviors might include: Aggressiveness, Inconsiderate Choices, Self-Centered World View, and/or Passive-Aggressive actions.  *Passive-aggressive behavior can manifest itself as learned helplessness, procrastination, hostility masquerading as jokes, stubbornness, resentment, sullenness, or deliberate/repeated failure to accomplish requested tasks for which one is (often explicitly) responsible. 
	

	30 secs
	32
	In addressing conflict, cultural responsiveness offers an opportunity to quickly diffuse aggressive behavior and promotes understanding.  Dr. Sharroky Hollie, from the Center for Culturally Responsive Teaching and Learning provides an approach that includes:
· Situational appropriateness, through validation and affirmation.  It is a core principle of being cultural responsive.  As a concept, situational appropriateness challenges many educators in three ways: 
1. Keeping an omni-awareness of their implicit bias thinking (first thoughts), 
2. Recognizing the differences between cultural behaviors and wrong behaviors, and 
3. Constructing effective validating and affirming statements and actions that honor, value, and respect the cultural behaviors that families bring to school. 
	

	2.5 mins
	33
	In working with teams it is important to note the following:
· Established members tend to have larger open areas than new team members „
· New members start with relatively small open areas because relatively little knowledge about the new team member is shared „ 
· Other members can help a team member expand their open area by offering feedback „ 
· The size of the open area can also be expanded vertically downwards into the hidden or avoided space by the person's disclosure of information, feelings, etc about him/herself to the team and team members „ 
· Can help a person expand their open area into the hidden area by asking the person about him/herself

Open areas can be Increased through feedback solicitation
· Increasing the open area , by reduction of the blind area, by asking for and then receiving feedback „ 
· Can also be developed through the process of disclosure, which reduces the hidden area „ 
· The unknown area can be reduced in different ways: by others' observation (which increases the blind area); by self-discovery (which increases the hidden area), or by mutual enlightenment - via group experiences and discussion - which increases the open area as the unknown area reduces

Managers and Leaders play an important role in facilitating feedback and disclosure among group members, and in directly giving feedback to individuals about their own blind areas „ 
· Also have a big responsibility to promote a culture and expectation for open, honest, positive, helpful, constructive, sensitive communications, and the sharing of knowledge throughout their organization „ 
· Encouraging the positive development of the 'open area' or 'open self' for everyone is a fundamental aspect of effective leadership

Team facilitators should intentionally foster a supportive and resource rich learning environment during this training by promoting inclusive practices that encourage participation.  

Inclusive Strategies may include:
· Ice Breakers
· The use of name tags/tents to easily identify participants by name
· Establishing group norms that include respect, listen for understanding, and other inclusive practices
· The use of inclusive language (e.g., Do others have additional thoughts or ideas that build upon Shelly’s contribution?)
· Modeling inclusive practices

A facilitator keeps the group moving, and always towards its (not the facilitator’s) stated goals. By listening, observing and using intuition, a facilitator should be aware of individual needs and desires. While the group focuses on the task, the facilitator’s focus is not only on the process but also the people.

An effective facilitator must also hold certain values, attitudes, and aware of their biases. To be most productive, the group must share these same values. A facilitator should demonstrate the following values and attitudes help foster them in the group:

· Respect and Empathy: All ideas are important. No idea or individual is more important than another.
· Cooperation: Group members must work together to reach the group's goals. A facilitator cannot force individuals to work together but can create an environment for it to happen.
· Honesty: The facilitator and the group need to be honest and open about their feelings, values and priorities.
· Responsibility: The facilitator assumes responsibility for his or her actions, which ultimately affect the content, participation and process of the session. The group must assume responsibility for the solutions and their implications. 
· Flexibility: The facilitator will be sensitive to the needs of individuals and adjust the process and schedule as required.
	



Connecting to the Principles and the Continuous School Improvement Planning Process (Total time: 20 minutes)
	Time
	Slide
	Talking Points
	Things to Do

	30 secs
	34
	Now that we have had the opportunity to talk about cultural competence, learned more about how to use the Johari Window to build cultural competent teams and took a look at the impact of bias, let’s take a look at key standards in the ISBE family engagement framework that can help schools and districts family engagement efforts are cultural competent. 
	

	3.5 mins
	35
	Ask for a couple of comments and record responses.  

Share the following talking points:
The Illinois State Board of Education recognizes that districts/schools across the state are addressing family engagement in a variety of ways. The Framework does not prescribe specific activities. They do, however, promote the following: 
· Districts/schools and families examine family engagement efforts through a team approach. 
· Family engagement efforts are linked to learning and healthy development and integrated throughout all aspects of schooling. 
· Family engagement is embedded into the continuous improvement process. 
· Districts/schools utilize a systemic approach to family engagement. 

Over the next few slides, you will have the opportunity to look reflect on how you can use the standards to take the next steps.  

ISBE has also developed a self-assessment and action planning tool to assist schools and districts in assessing the Family Engagement standards and developing an action plan.  

The tools are designed for district/school teams in partnership with families to not only monitor compliance but to also: 1) identify successes and gaps in systemic and integrated family engagement efforts; 2) select priority standards for further development; 3) identify ways in which trained parent leaders/liaisons and community resources can support efforts to improve family engagement efforts; and 4) develop a meaningful plan of action. 

You are strongly encouraged to use this tool.  The Foundational Services training entitled, “XX” shows school and district teams on how to use the tool.  
	Queue up and show NEA’s video, “Cultural Competence: What Does it Mean for Educators?”

	15 mins
	36-43
	Review the standards on each slide.

After each slide, 
Ask pairs (if working with service providers) or teams (if working with school or districts to take about 2-3 minutes to think about and discuss the following:  
· What data do you currently collect that supports or aligns with these standards?
· What do you think the data will tell you?
· How would you rank the status of work on this standard?
· What is the Priority Level
· What is the level of effort it will take to address the standard?

Talking Points:
· As teams have their discussion, they should be recording their information in the graphic organizer.  The information recorded in this graphic organizer will help teams plan for and inform a more comprehensive family engagement self-assessment. 
· When discussing what data you are collecting on your efforts, the CSI document may be a good point of reference.  It highlights the various types of student learning data, perception data, process and program data, as well as the demographic data that districts/schools collect.

 Note: Walk around room during this process to see if teams need any additional support.  Offer words of encouragement. If a team doesn’t have very many data sources, ask them what data is still needed and how they can collect it.
	Ask grantees to refer to the family engagement standards section of the ISBE Family Engagement Framework guide that begins on page XX.

Handout the Self-Assessment packet to each participant. 

	1 min
	44
	Review the questions on the slide
	







Resources (10 minutes)
Present Slide: 45

Talking Points:
· According to researchers, human bias’ are born from our mental associations of experiences, knowledge, and contextual meanings. A simple bias assessment has been posted by this group online. https://implicit.harvard.edu/implicit/Study?tid=-1
· More bias topic assessments have been posted at https://implicit.harvard.edu/implicit/selectatest.html 
· The Center for Culturally Responsive Teaching and Learning (CCRTL) exists to make cultural responsiveness a meaningful aspect of everyday life. Being culturally responsive is an approach to living life in a way that practices the validation and affirmation of different cultures for the purposes of moving beyond race and moving below the surface focus on culture. Cultural responsiveness is for everyone. Our aim is to sway school communities, professional communities, and the general public to become culturally responsive in all that they do.
· Resources from the Center can be found at http://culturallyresponsive.org/ 
· These resources are broken down by grade groupings and subjects for educators to give to parents! http://www.ilclassroomsinaction.org/parents-and-families.html
Demonstrate where to find the various resources and tools in the webpage.  Please be sure to show the following links:
· Overview
· ISBE Framework Tools
· ISBE Resources
· External Resources
· Resources for Parents

Post-survey and Closing Statements (5 minutes)
Show Slide: 46

Appendix


Facilitators Notes

Facilitator’s Notes:

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

Lesson Evaluation:

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

Participant’s Feedback:

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

Notes for Next Time:

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________
The Johari WindowOPENLY
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from
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UNKNOWN

The Johari Window is a model for self-awareness, personal development, group development and understanding relationship.   The word "Johari" is taken from the names of Joseph Luft and Harry Ingham, who developed the model in 1955.  (https://www.usc.edu/hsc/ebnet/Cc/awareness/Johari%20windowexplain.pdf
For Each and Every Child Excerpt
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For the full report, use the following link:
https://www2.ed.gov/about/bdscomm/list/eec/equity-excellence-commission-report.pdf



Family Engagement – Self-Assessment for Cultural Competence

Going Beyond Compliance- The Family Engagement Framework: 
Numerous pieces of legislation mandate family engagement at the local level and Local Education Agencies (LEAs) are expected to meet compliance indicators across Title I, Title III, IDEA, etc. By solely addressing compliance indicators, many LEAs will find limited improvements in family engagement and student outcomes. ISBE strongly urges districts/schools to shift from a compliance driven approach where parental involvement occurs in a more fragmented way to a systemic, integrated, and sustainable approach where “engagement becomes shared ownership focused on continuous improvement” (Ferguson et al., 2010). 

Many districts/schools throughout Illinois recognize the benefits of going beyond compliance and have requested additional supports and resources from the state in order to develop meaningful home-school partnerships. As a result of this need, ISBE has produced an evidence-based Family Engagement Framework Guide. The development of this guide was a collaborative effort to bring together research, best practices, and legislative requirements and to provide resources that integrate family engagement into the continuous improvement process. 

The full Guide can be found at: http://www.isbe.net/family-engagement/html/framework.htm.  

Getting Started: 
The Illinois State Board of Education recognizes that districts/schools across the state are addressing family engagement in a variety of ways. The Framework and self-assessment tool do not prescribe specific activities. They do, however, promote the following: 
· Districts/schools and families examine family engagement efforts through a team approach. 
· Family engagement efforts are linked to learning and healthy development and integrated throughout all aspects of schooling. 
· Family engagement is embedded into the continuous improvement process. 
· Districts/schools utilize a systemic approach to family engagement. 

The self-assessment and action planning tools included within the document align with the Family Engagement Framework. These tools are designed for district/school teams in partnership with families to not only monitor compliance but to also: 1) identify successes and gaps in systemic and integrated family engagement efforts; 2) select priority standards for further development; 3) identify ways in which trained parent leaders/liaisons and community resources can support efforts to improve family engagement efforts; and 4) develop a meaningful plan of action. 

Team Approach 
Districts/schools and families are encouraged to utilize a team approach for the self-assessment and planning of family engagement efforts. Family input should be an integral part of both the assessment and planning process. In addition to family representatives’ active participation in these discussions, data sources that capture collective family input and perspectives should be utilized.
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Meaningful Family Engagement is based on the premise that parents, educators, and community members share responsibility for youth development.  It is fostered through a deliberate process and embraced throughout the school community. It empowers adults to jointly support student growth, addresses barriers to learning, and is mindful of diverse school-communities and responsive to student and family needs.

Meaningful Family Engagement is based on the premise that parents, educators, and community members share responsibility for youth development.  It is fostered through a deliberate process and embraced throughout the school community. It empowers adults to jointly support student growth, addresses barriers to learning, and is mindful of diverse school-communities and responsive to student and family needs.
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acores have ncradeed 7 peroentand 14 peroen, respecivey and the igh achol graduaion ra haa s by 11 parcent.n addfion he
fra.-second.yea collge-reenton at orlocal stude ncraaced 9 parcent at the Unveriy of Gincinnat The graduaton at orlcal
tucdents increased 7 percent—avidence of betr colege preparedness.
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Principle 1. The di
address any ba

s to learning, and ensure college and career readiness.

ict/school develops  family engagement system that cultivates and empowers adults to jointly support student growth,

(Related research can be found on pgs. 9-12 of the Fanily Engagement Framework Guide.)

Comprehensive Planning Essential Element.

‘Status of Work on this Standard

1C. Families’ socio-cultur: istic, and educational needs are assessed,
acknowledged and incorporated into the school/district improvement plan.

Title I Requirement: Send notice of and hold regular meetings to obtain recommendations of
arents of Engish learners [20 USC 7012(e)(2].

‘What data do you currently collect that supports or aligns with this standard?
(Potential data sources: Census data, surveys, forums, iterviews, poliies)

‘What does your data tell you? (Questions to consider when assessing tis standard: What
s currently known about cuttural groups and linguistic minoriiesin your district and how does
the distictlearn about these groups? How s cultural knowledge about familesintegrated and
‘updated in polices and practices?)

'0(1) Maintaining: Al components of definition implemented consistently for 2 or more school
years.

13(2) Achieved: All components of definition implemented consistenty or atleast one school
year.

3(3) I Progress: At least one of the components of definition implemented consistently or at
least 3 months.

3(4) Not Started: No components of defintion have been implemented.

priority Level
‘Whatis your levl ofinterest in addressing this standard during this upcoming year?
0 Hieh

0(2) Medium

0 tow

Level of Effort.

0(3) Standard s relatively easy to address.

10(2) Standard can be accomplished with a moderate level of effort.

01 Standard requires a more signficant change in policy, financial conditions and/or
infrastructure.

‘Add up all points to determine your score for this standard.

‘standard Score
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Principle 1. The district/school develops a family engagement system that cultivates and empowers adults to jointly support student growth,
address any barriers to learning, and ensure college and career readiness. (Refated research can be found on ps. 912 ofthe Family Engagement Framework Guide.)

Leadership Element

1D. District and school leadership supports the development and implementation of an
effective family engagement system that is mindful of diverse school-communities
and responsive to student and family needs.

« District and school leadership understands the important role families play in
the educational process and the impact family engagement has on student.
outcomes.

 District and school leadership understands and promotes the implementation of
required and effective family engagement practices.

« District and school leadership models positive interactions with parents.

 District and school leadership allocates/reallocates resources for family.
engagement efforts.

Title 1 Requirements: Each local educational agency shall reserve notless than 1 percent
ofits Ttk I, Part A allocation for parental invoivement, including promoting family and
arenting sils(unless alocation is 500,000 r less), and the LEA willensure that not
less than 95 percent of the 1 percent reserved goes directly to the schools_Section 1118
(@N3)(ANC). Parents of children receiving services under this part shallbe involved in the
decisions regarding how funds reserved are alotted for parental involvement activiies.
Section 1118 (a)(3)8).

« District and school leadership recognizes the significance of native language and
culture to support student learning and strives to build a culture of equity and
inclusiveness for linguistically and culturally diverse populations.

‘What data do you currently collect that supports or aligns with this standard?
(Potential data sources: school cimate surveys, parent forums, observations, budgets,
‘communications, meeting minutes, policies)

‘What does your data tell you? (Questions to consider when assessing this standard: Has
family engagement system been developed? Do policies and practices reflct efective family.
‘engagement strategies? How are required and efective family engagement practices:
~bromoted by distict/schoo leadership? Are adequate resources available for the.
implementation of a family engagement system? Are pasitive interactions with famies
‘modeied by the district/school leadership?)

‘Status of Work on this Standard

'0(1) Maintaining: Al components of definition implemented consistently for 2 or more school
years.

13(2) Achieved: All components of definition implemented consistenty or atleast one school
year.

3(3) I Progress: At least one of the components of definition implemented consistently or at
least 3 months.

3(4) Not Started: No components of defintion have been implemented.

priority Level
‘Whatis your level of interest in addressing this standard during this upcoming year?
0 High

0(2) Medium

oW tow

Level of Effort.

0(3) Standard s relatively easy to address.

10(2) Standard can be accomplished with a moderate level of effort.

0(1) Standard requires a more signficant change in policy, financial conditions and/or
infrastructure.

‘Add up all points to determine your score for this standard.

‘standard Score

llinois State Board of Education- Updated 3/17/15
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Principle L. The district/school develops a family engagement system that cultivates and empowers adults to jointly support student growth,
address any barriers to learning, and ensure college and career readiness. (Refated research can e found on ps. 912 ofthe Family Engagement Framework Guide.)

Professional Development Element

1F. District and school personnel build the capacity of staff to effectively engage.

families in supporting student learning and healthy development.

Title 1 Requirement: Distrct provides the coordination, technical assistance, and other

support necessary to assist partiipating schools in planning and implementing effective

parental involvement activites to improve student academic achievement and school

erformance. Section 1113 (a)(2J(). Educate teachers, pupil services personnel, principals, and.

other st with the assistance of parents, on the value and utity of contributions of parents,

‘and how to reach out to, communicate, and work with parents as equal partners, implement

‘and coordinate parent programs, and build tis between home and school. Section 1118 (e)3)

+ Datais utilzed to determine professional development needs pertaining to
family engagement.

+ Professional development efforts incorporate effective family engagement
practices.

 effective professional development strategies are utilized to build the capacity
of district/school personnel.

 District and school personnel build the cultural proficiency of staff in order to
effectively engage parents from diverse backgrounds.

What data do you currently collect that supports or aligns with this standard?
(Potentialdata sources: professional development pian, Family Engagement Framework
‘Guide, additional and/or new research)

What does your data tell you? (Questions to consider when assessing this standard: What
professional development opportunites are currently available to buld the capacity of taff to
effectively engage failies? Are they aligned with effective family engagement practices? Do.
the available professional development opportunities address the needs of the staff?)

‘Status of Work on this Standard

'0(1) Maintaining: Al components of definition implemented consistently for 2 or more school
years.

13(2) Achieved: All components of definition implemented consistenty or atleast one school
year.

3(3) I Progress: At least one of the components of definition implemented consistently or at
least 3 months.

3(4) Not Started: No components of defintion have been implemented.

priority Level
‘Whatis your level ofinterest in addressing this standard during this upcoming year?
06 High

0(2) Medium

oW tow

Level of Effort.

0(3) Standard s relatively easy to address.

10(2) Standard can be accomplished with a moderate level of effort.

0(1) Standard requires a more signficant change in policy, financial conditions and/or
infrastructure.

‘Add up all points to determine your score for this standard.

standard Score:

llinois State Board of Education- Updated 3/17/15
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rict/school develops a family engagement system that cultivates and empowers adults to jointly support student growth,
address any barriers to learning, and ensure college and career readiness. (Refated research can be found on pgs. 9-12 ofthe Family Engagement Framevork Guide.)

Family and Community Engagement Element Status of Work on this Standard

'0(1) Maintaining: Al components of definition implemented consistently for 2 or more school
years.

13(2) Achieved: All components of definition implemented consistenty or atleast one school
year.

3(3) I Progress: At least one of the components of definition implemented consistently or at
least 3 months.

3(4) Not Started: No components of defintion have been implemented.

16. District and school personnel build the capacity of families to meaningfully engage.

activities that support student learning and healthy development.

Tite | Requirement: Conduct other activties to encourage and support parents,including

parent resource centers [20 USC 6381(€)(4).

« District personnel help build the capacity of parents to support learning at.
home.
Title 1 Requirement: Provide assistance to parents of children served under this program
in understanding: th state’s academic content standards and student performance
Standards; the state’s student academic achievement standards; the components of @
School-wide program, if appiicabl; and the components of a targeted assistance school
program, if applicable. Section 1118 ()(1).
Title 1 Requirement: Provide materials and training to help parents work with their
children to improve achievement, such aslteracy training and using technology, as
‘appropriate, tofoster parentalinvolvement_Section 1118 (¢)2).

« District personnel help parents understand data and how itis used to inform
instruction.
Title 1 Requirement: Provide assistance to parents of children served under this program
in understanding: the state and local assessments,including alternate assessments; and
ways parents can monitor their chidren's progress and work with educators to improve
the academic achievement of ther children. Section 1118 ()(1).

« District personnel promote family assets, including their cultural and linguistic
backgrounds. (Conditions for Learning Element)

 District personnel build the capacity of parents to understand and interpret.
rules, laws, and policies for family engagement.
Title  Requirement: Provide assistance to parents of children served under this program
in understanding the requirements of Tite |, Part A Section 1118 (e)(1).

priority Level
‘Whatis your level of interest in addressing this standard during this upcoming year?
06 High

0(2) Medium

0 tow

Level of Effort.

0(3) Standard s relatively easy to address.

10(2) Standard can be accomplished with a moderate level of effort.

01 Standard requires a more signficant change in policy, financial conditions and/or
infrastructure.

‘Add up all points to determine your score for this standard.

standard Score:

What data do you currently collect that supports or aligns with this standard?
(Potential data sources: books, pamphiets, websites, support groups, training currcula)

‘What does your data tell you? (Questions to consider when assessing this standard: How are
families supported in developing skils that enhance their children'sfearning and healthy
development? How s data explained and shared with families? How do district/school
personnel support parents’ understanding of rules, laws, and poliiesfor famiy engagement?)

inois State Board of Education- Updated 3/17/15 page13
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Principle 2. District and school personnel foster a welcoming environment for families that s responsive to student and family needs.

(Related research can be found on pgs. 13-15 of the Family Engagement Framework Guide.)

Conditions for Learning Element

‘Status of Work on this Standard
3(1) Maintaining: All components of gefinition implemented consistently for 2 or more school

28._District and school personnel develop relational trust with families and community

members.

 District and school personnel listen to family and community members and
respecttheir opinions.

 District and school personnel show personal regard for their students, their
families and the communty.

 District and school personnel have the knowledge, skil, and capacity to follow
through on their commitments.

 District and school personnel demonstrate integrity by being transparent, acting

in an ethical manner, and following through on commitments.

What data do you currently collect that supports or aligns with this standard?
(Potentialdata sources: surveys, forums, interview, communications about district/school
performance and budgeting)

What does your data tell you? (Questions to considerwhen assessing this standard: Do
familyand community members beleve that district/<chool personnel stento them and
respect their opinions? Do fomilies and community members believe that distict and school
personnelshow personal regard? What measures do isticts/schools take to promote.
transparency and accountability?)

years.
0(2) Achieved:
year.

llcomponents of Gefinition implemented consistentlyfor at et ane school

3(3) In Progress: At st one of the components of definition implemented consistently fo at
Igast 3months.

priority Level
‘Whatis your level of interest in addressing this standard during this upcomin year?
0031 High

0(2) Medium

Sitow

Level of Effort

0(3) Standarais reltively easy to adress.

0(2) Standard can be accomplished with a mogerate level of effort.

0(1) Standard requires a more sgrificant change in polcy, financial onditions and/or
infrastructure.

‘A up allpoints to determine your score for this standard.

Standard Score:
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Principle 2. District and school personnel foster a welcoming environment for fam

(Related research can be found on pgs. 13-15 of the Family Engagement Framework Guide.)

Conditions for Learning Element

o u: u...-.; All components of defintion implemented consistently for 2 or more school

20. District and school personnel are responsive to student and family needs.
Tite 1 Requirements: Provide such other reasonable support for parenta involvement
actvties under this section as parents may request. Section 1118 (e)(14). Permit employed
parents and guardians who are unable to meet with educators because of @ work conflic the
right to an allotment of time during the school year to attend necessary educational or
behavioral conferences a the school thir children attend. (820 ILCS 147/5. Condluct other
actvties o encourage and support parents, including parent resource centers [20 USC
6381(e)(4)].
 District and school personnel learn about the children and families i the
community.

 District and school personnel effectively engage parents from diverse
backgrounds.
Title I Requirement: Provide opportunities for the partcipation of parents who are
‘economically disadvantaged, have limited English proficiency, have disabilties, are
migratory, or have chikdren with disabilfties [20 USC 6318(a)(2J().
Title Il Requirements: Send notice of and hold regular meetings to obtain
recommendations of parents of English learners [20 USC 7012(e)(2]. Provide for the
‘maximum practical involvement of parents of chitren in transitiona bilngual education
programs. (105 ILCS 5/14C-10). nform parents of Engish learners how they can be
involved in the education of their chidren [20 USC 7012(e)(1].

»  District and school personnel utilize a strength-based approach when

responding to student and family needs

What data do you currently collect that supports or aligns with this standard?
(Potential data sources: surveys, forums, interviews, sting of supports fo families)

‘What does your data tell you? (Questions to consider when assessing this standard: In
‘what ways do distict and school personnel respond to student and famiy needs? Do district
‘and school personnel uilze a strength-based approach when responding to student and
family needs? Do district and school personnel respond in a timely manner?)

o vt A componentsof deiton imlementd consstnty o s e choo
year.

| 53110 Progress: At least one o the components of defiiton implemented consistenty for at

least 3 months.

 ©4) Not Started: No components of definition have been implemented.

|

| priority Level
‘Whatis your level o nterest in addressing this standard during this upcoming year?

[T

e

jotew

|

| Level of Effort

| 0.3 standara i retaivey casy o adaress.

0(2) Standard cen be accomplished with a moderate level of effort.

(1) Standerd requires a more significant change n polcy, financial conditions and/or
infrastructure.

'Add upall points to determine your score for this standard.

Standard Score
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Principle 3. District and school personnel engage in ongoing and meaningful two-way exchanges of information with families to support student
learning and healthy development. (Reiated research can be found on pg. 16-17 of the Family Engagement Framework Guide.)

District Example:
District utilizes an automated phone
messaging system to communicate
district events, changes to schedule
‘and/or emergency information in
adtion to posting news on the
website and other media channels. The.
district ensures that the
communications are delivered in
several languages so that al families in
their community have access to this

information.

Elementary School Example:
‘Elementary school teachers provide
information to families about the new
Common Core Standards, the curiculum
‘and strategies they will be using, and how
students’ progress will be assessed and
monitored. This information was shared
through multiple venues in family friendly
language.

‘Middle School Example: High School Example:
Middle School principle is High School teachers post class syllabi,
implementing a variety of ways to ‘outlining behavioral and academic
promote meaningful two-way ‘expectations on their website. They also
‘exchanges of information with post all homework assignments at least a
families. One way he does thisis by weekin advance. Ifa teacher has any
‘having monthly open meetings in concerns about a student’s progress, they.
which he can share updates with communicate those concerns with both

the student and the parent in a timely.

families and respond to any questions
they may have for him. He also solicits
their feedback and input during these
mestings

Family and Community Engagement Element

3A. District and school personnel ensure that communication is clear, constructive,

and ongoing.

+ District and school personnel make certain that communication is accessible to
all and in the languages of families. (Conditions for Learning Element)
Title I Requirement: Provide parent involvement policy to parents in an understandable
‘and uniform format (20 USC 6318(a)(2) and (7]
Title Il Requirement: Provide parents with timely information about schools and
Students in a language and format that they can understand [20 USC 6318(). Inform
arents of English learners how they can be involved in the education of thir children [20

usc 70120611

©  District and school personnel use a variety of ways to communicate with

families.

‘What data do you currently collect that supports or aligns with this standard?
(Potential data sources: websit, fiers, brochares,letters, communication pian,

‘communication procedures)

‘What does your data tell you? (Questions to consider when assessing thi standard: What
are the ways in which distrct and school personnel communicate with families? Is

‘communication accessible to al?)

‘Status of Work on this Standard

(1) Maintaining: All components of definition implemented consistently for 2 or more school
years.

3(2) Achieved: All components o defnition implemented consistently for atleast one school
year.

3(3) I Progress: At east one of the components of defntion implemented consistently for at
least 3 months.

3(4) Not Started: No components of defintion have been implemented.

Priority Level
‘Whatis your level o interest n addressing this standard during this upcoming year?
0(3)High

0(2) Medium

ottow

Level of Effort
0(3) Standard i reatively easy to address.

0(2) Standard can be accomplished with a moderate levelof effort.

01 Standard requires a more signficant change in poliy, financial conditions and/or
infrastructure.

'Add upall points to determine your score for this standard.

Standard Score:
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le 4. District and school personnel include parents in the det

(Related research can be found on pg. 18 of the Family Engagement Fromework Guide.)

n-making process.

District Example:
District promotes the administration of
the 5 Essentials Parent Survey and
Solicits input from families in a variety
‘of ways, such as forums, interviews,
‘and polling at events. This information
is then taken into account when
‘making decisions. The District also.
includes parent representatives on the
district improvement team and other
committees. Parents are viewed as
valued members of these teams.

Elementary School Example:
Elementary school personnel and families
jointly develop and review programming
for families. A family representative and
the assistant principal co-chair a
committee. The committee s currently.
discussing how to best foster relationships.
with the numerous non-English speaking.
families moving into their community.

‘Middle School Example:
"Middle School is developing a parent
mentoring program to help build the
capacity of parents of students with
disabilites so they may effectively
‘engage in the decision making process.

High School Example:
High School social worker has been
personally encouraging parents of
Students who are receiving additional
supports to participate in problem-solving
team meetings. She shares the benefits of
parental involvement in these discussions.
‘and explains the purpose and process of
these meetings.

‘Status of Work on this Standard

Family and Community Engagement Element

3. District and school personnel empower parents to be involved in the decision

‘making process.

« District and school personnel establish relational trust with families. (Conditions
for Learning Element)

« District and school personnel build the capacity of parents so that they may
effectively engage in the decision making process.

« District and school personnel partner with community organizations to further
‘empower parents to be involved in the decision making process.

‘What data do you currently collect that supports or aligns with this standard?
(Potentialdata sources: websites, newsletrers, quides,trining/workshops, plans)

‘What does your data tell you? (Questions to consider when assessing this standard: How
o distrct and school build the capacity of parents 5o that they may effectively engage in the
decision making process?)

(1) Maintaining: All components of definition implemented consistently for 2 or more school
years.

3(2) Achieved: All components o defnition implemented consistently for atleast one school
year.

3(3) I Progress: At east one of the components of defntion implemented consistently for at
least 3 months.

3(4) Not Started: No companents of defintion have been implemented.

priority Level
‘Whatis your level o interest n addressing this standard during this upcoming year?
0(3)High

0(2) Medium

ottow

Level of Effort.

0(3) Standard i reatively easy to address.

0(2) Standard can be accomplished with a moderate levelof effort.

01 Standard requires a more signficant change in poliy, financial conditions and/or
infrastructure.

'Add upall points to determine your score for this standard.

tandard Score:
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